Introduction
The integration of learning technologies in educational institutions is a complex process and presents stakeholders with potential opportunities as well as significant points of resistance. Understanding this process is crucial in the age of digital education, as without the active involvement of educational managers, teacher trainers, curriculum coordinators, and administrators there is a high risk that new digital technologies will stay in the hands of a few core enthusiasts or "missioners" (Miller & Glover, 2010) and potentially marginalize nonparticipants rather than engage them in meaningful ways. There is also a danger that the technologies and the gains made from deploying these technologies may disappear again when those core enthusiasts change roles or organizations. The high turnover of trends, technologies, and ideas in information and communication technology (ICT) is one reason why they generate both excitement and skepticism in almost equal measure. Learning technologies is a constantly moving area with new applications appearing with high frequency and significant barriers to integration, both intrinsic and extrinsic, exist. The main factors in terms of instructors include "lack of confidence, lack of competence, and lack of access to resources" (Bingimlas, 2009, p. 243) . Attempts to articulate the history of educational technology often reinforce the existence of these challenges (Cuban, 1986) , and it is important to understand the forces and stakeholder interests influencing technology integration.
This chapter is targeted at both instructors and educational administrators and aims to provide support to teachers who would like to integrate Web 2.0 digital technologies in particular (Gonella & Pantó, 2008) as well as the new teaching methods associated with them and who have already experienced resistance to new learning practices or expect potential resistance in the future. Furthermore, it introduces an approach to change management in educational contexts that attempts to resignify resistance as a productive rather than destructive force. In what follows, the framework presented is primarily based on a "train the trainer" model developed by the European project consortium entitled VITAE or Implementation of Innovation in Vocational Training and Education (VITAE, 2008) . The VITAE project, which concluded in 2009, articulates a model of "learning by mentoring" with the aid of Web-based applications. The change management perspective discussed in the chapter is one of the buildings blocks of the VITAE model, and thus the model and the experiences of pilot implementations of the project serve as an important reference point (http://www.vitae-project.eu).
The role of new media in changing the learning culture
The relationship between the new media and education has been a source of controversy in recent years. Some see a new generation of learners growing up together with digital technologies as well as new forms of literacy (Prensky 2001; Tapscott, 1998 Tapscott, , 2009 ; others question the almost evangelical undercurrents that promote ICTs and lead to unrealistic expectations. Though widely disseminated, the idea of a distinct generation of digital learners has been subject to sustained critique over the last few years (Bennett, Maton & Kervin, 2009; Schulmeister, 2008) and a growing amount of empirical research argues that by eliding significant differences between learners (based on socioeconomic class, gender, and ethnicity to name but a few variables) the concept is in fact potentially dangerous. By no means all young people possess more than fairly rudimentary skills of searching and accessing digital information, and the widespread use of digital technologies owes perhaps far more to the skills of the so-called "digital immigrants" than to their children.
While largely discredited in terms of an identifiable "generation," then, the number of people who are blogging or contributing to a
